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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
For many years high school band directors have been
criticised for their evaluation and grading of bands.

Var~

1ous people have maintained that band directors grade too
high in comparison to other high school teachers.

Some feel

that grading by high school band directors is a haphazard
operation.

Statement .Q!

I.

THE PROBLEM

~

problem.

It was the purpose of this

study to (1) ascertain the major types of grading systems
being used in high school band classes, (2) to explore the
strong and weak points of these systems, and (3) to deterwhich system of grading provides the most satisfactory means
of evaluating and reporting the individual band member's
activities in the high school band.
Importance

21.

~

study.

One of the most important

reasons for undertaking a study of this kind is the fact that
any evaluation of student growth and progress in high school
band is also an evaluation of the band program and the effec
tiveness of the teaching.

If the grading system is not an

equitable one based on the major objectives of the band pro
gram, the band director will receive a distorted picture of

2

the development and progress of students in the band.

High

school students have a highly developed sense of fairness.
If the system of assigning grades is not a fair one, the band
students will most likely become disgruntled and the morale
of the entire band will suffer.

Even participation in the

band program could be effected.

The grade placed on the stu-

dent's report card supposedly represents a true picture of
the student's activities in the high school band class.

Par-

ents use this report to detennine their child's musical
ability and progress in band.

If the grading system does not

accurately measure these items, the parents may be completely
misled.

The student, too, may receive a distorted impression

of his musical ability.
II.

DEFINITIONS OF TERMS USED

Grading system.

This term was interpreted as all the

steps of processes used by the band director to determine
the student's grade, the means used to convey his evaluation
to the studen..t, the parent, and the administration.
Reporting.

The term reporting was used to mean the

method used by the band director to convey the results of
his evaluation of a student to the parent, the student, and
the administration.
Music director.

The terms music director and band
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director were used interchangeably in this report.
Merits.

The term merits was used to mean points

awarded to students for doing something well.

The term

merits and points were used synonymously in this report.
Demerits.

The term demerits was used to indicate

points or merits taken away from a student.

CHAPTER II
TYPES OF GRADING SYSTEMS
I.

INTRODUCTION

Most music educators will agree that some form of
evaluation and reporting is necessary in teaching the high
school band.

The problem causing so much discomforture,

both for the students and the band director, is exactly how
this evaluating and reporting shall be done.

The National

Association Of Secondary School Principals has taken note
of the importance of evaluation in the music class:
Evaluation is an essential part of any learning
situation. In music, as in other areas, students and
teachers must be intelligent about what they are accomplishing. Both individuals and groups need critical
appraisal of classroom activities and of their part in
these activities(8:43).
However, like so many others, the NASSP is very
vague on the matter of how this evaluation is to be accomplished.

It is admitted that

absolutely right answers.

11

in music there are few

As a creative art form, music

lends itself to a free play of individual tastes and judgments11(8:43).

The association further states that through

the guidance of a teacher's matured tastes and judgments,
students will be led to develop criteria for judging their
own performance.

Perhaps it is an admission of immaturity

for this author to ask what these criteria will be and how

5

they are made into a report which will enlighten the parents,
guide the pupils, and still satisfy the requirements of the
high school administration.
state that

11

When the association goes on to

the development of skills takes place in actual

performance and the development of knowledge and attitudes
is an intregal part of this performance 11 (8:44), they imply
that attitudes as well as skill are to be evaluated.
is really the heart of the problem.

This

Is the band director

to evaluate achievement only, or is he going to evaluate such
nebulous qualities as attitude, interest, and enthusiasm?
At one point in their book, James Muresll and Mabelle
Glenn state emphatically that "marking should be on achievement and nothing else 11 (6:344).
this is that

11

Their reason for maintaining

a mark must mean one definite thing 1f it is

to mean anything at all 11 (6:345).

If the grade represents

achievement, attitude, and effort, how is one to know how
much is attitude, how much is effort, and how much is pupil
achievement?

The basis for their system of grading is that

grades are a statement of relative standing in a group, a
comparison of how the individual stands in relation to all
the other people in his group.

However, when Mursell and

Glenn attempt to apply their system to the high school band,
orchestra, and choir, they admit defeat:
How can we compare the achievement of the concert
master, the second French horn player, and the tympanist?
It simply cannot be done under any ordinary conditions,
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and without the most elaborate---and questionable---statistical techniques(6:347).
The Music Teachers' National Association appears to be
on the side of those who favor evaluating only achievement:
Achievement in musical activities needs evaluation
not to classify and rank students in a one-two-three order but to give each student some measure of his growth
score and evidence that he is getting somewhere(?:190).
But they, too, evade the subject of how one is to evaluate and report achievement.

They state: "Evaluation of

achievement in music is too often highly subjective and unreliable11(7:190).

Dr. Karl Gehrkens apparently takes ex-

ception to the whole idea of measuring and reporting achievement in music.

In an article in Etude magazine he stated:

The whole point of the matter is that group tests for
musical achievement is practically impossible; first because the really important achievements in music are intangible, elusive, and therefore difficult to determine;
second, because music educators have not been able to
agree on objectives • • • • I personally think that the
most important item is the pupil's attitude toward music
---I mean his day-by-day attitude through the month or
term, and I feel that about half of the grade might well
be based on the pupil's basic enthusiasm---or lack of it
---toward the musical activities of the school(3:502).
If this much confusion exists on just what should be
done i~ grading a high school band, the next question might
well be, what is being done by high school band directors in
grading their bands?

Most grading practices in high school

bands can be grouped in one of four categories: the

11

casual 11

approach, the contract method, the point or demerit system,
and a combination plan.

7

II.

THE CASUAL APPROACH

The casual approach seems to be one of the most popule.r types of grading systems.

In calling this method the

casual approach, the author is not trying to b~ facetious.
11

Casual 11 is probably the best term to describe the attitude

of directors who use this method.

The method itself involves

going through the band roster and assigning grades more or
less arbitrarily as the director sees fit.

This author has

seen a high school band director make out grades for fifty
band students in five minutes using this system.

However,

he spent nearly two weeks after grades came out trying to
justify his grades.

The obvious advantages of this system

of assigning grades are its speed and the lack of effort required.
Directors who use this method often attempt to justify its use by saying that they are able to grade this way
because they have worked closely with the students for six
or nine weeks and know how well the student is doing.
soall degree this may be correct.

To a

It is, however, more

likely that any grade assigned in this manner will reflect
more of what the student has done in the last few days than
a realistic evaluation of a full term's work(2:44-45).

If

the student has been causing a disturbance in class t.he last
several days, the grade for the whole term's work is likely
to reflect such.

Conversely, if a student has just spent the

8

weekend helping the music director paint his garage, he is
quite likely to receive a relatively good grade in band even
if his work for the greater part of the term has not been
quite up to standard.

This does not mean that the director

is intentionally dishonest in his grading but rather that
snap decisions in grading are likely to be colored by the
director's last important impression of the student.
This method of grading is also used by some directors
who maintain that grades, other than perhaps
grades, should not be given in band.

11

5 11 and

11

U11

Grades do not mean

much to them as directors; consequently, they make little
effort to give meaning to their grades.

They seem to forget

that though to them the grades are meaningless, to the students and parents they are quite significant.
The highest grades should be reserved for those who
both have and use their natural ability; next highest
grades may go to those who have enthusiasm and who participate in spite of lower natural endowment. When a
child who is not capable of doing first quality work is
given the highest grade, he and his family are given
the erroneous impression that he has a superior musical
potential(l2:Z60).
The parent who has been considering getting his son
a new $400.00 instrument to replace hie old one is going to
want to know how well the boy has been doing in band.

The

easiest way for the parent to determine this is by looking
at the report card.

If a parent finds out too late that the

band director is one who

11 gives

everybody

11 A1 s, 11

that parent

is going to be rather disgusted not only with that particular
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band director, but with high school music in general.
One might consider also the case of a cornet player
from a small town band who has received all
throughout high school.
make music his career.

11 A 1 s 11

in band

On the basis of this he decides to
If the

11 A11

grade did not reflect

natural musical ability and achievement, this young cornet1st is going to face a shattering experience when he goes to
college and discovers the truth about himself.

It would be

worse yet if he did not discover the truth.
The most serious weaknesses of the casual method of
grading are its (1) subjectiveness, (2) lack of actual measuring progress, (3) lack of a systematic method which will
guarantee that each student is evaluated equally on his
effort, and (4) a tendency on the part of the director to
retrospective falsification.
III.

THE CONTRACT METHOD

The contract method of grading represents a definite
improvement over the casual method.

In using the contract

method of grading, the director, after having determined
what the goals and objectives of the band will be, establishes a set of standards or requirements for each letter
grade.

A simplified example of this is included here.

Requirements for an

11 A. 11

grade

1. An average of five hours of practiee per week.
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2. Attendance at all performances by the band.
3. No unexcused absences from rehearsals.
4. No unexcused tardiness at rehearsals.
5. Ability to play five major scales in quarter notes
and eighth notes, up and down three times in triplets.
6. Pass all instrument inspections and uniform inspections.
7. A grade of

11

B11 or better on all written examinations.

8. A grade of

11

B11 or better on all examinations on

required music.
Requirements for a

11

BII grade

1. An average of four hours practice per week.
2. Attendance at all performances by the band.
3. Not more than one unexcused absence from band rehearsals.
4. Not more than one unexcused tardiness at band rehearsals.
5. Ability to play four major scales in quarter notes
and eighth notes, up and down three times in triplets.
6. Fail not more than one inspection of instrument or
uniform.
7. A grade of

11

B- 11 or better on all written examinations.

11
8. A grade of

11

B- 11 or better on all examinations on

required music.
Requirements for a

11

0 11 grade

l. An average of three hours practice per week.
2. Not more than two unexcused absences from band rehearsals.
3. Not more than two unexcused tardinesses at band rehearsals.
4. Not more than one unexcused absence from band
performances.
5. Ability to play three major scales in quarter notes
and eighth notes, up and down three times in triplets.
6. Failed not more than two instrument or uniform inspections.
7. A grade of

11

0- 11 or better on all examinations on

required music.
8. A grade of

11

0- 11 or better on all written examinations.

Requirements for a

11 D"

grade

1. An average of two hours practice per week.
2. Not more than two unexcused absences from band
performances.
3. Not more than three unexcused absences from band rehearsals.
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4. Not more than three unexcused tardinesses at band
rehearsals.
5. Ability to play two major scales in quarter notes

and eighth notes, up and down three times in triplets.
6. Failed not more than three instrument or uniform

inspections.
7. Passed all examinations on required music.
8. Passed all written examinations.

FAILURE TO MEET THE REQUIREMENTS FOR A 11 D11 GRADE

WILL RESULT IN A GRADE OF

11

F 11

In using this system the director agrees that whoever
completes the requirements for an
that grade on the report card.

11 A11

grade will receive

This type of system is usu-

ally an attempt to arrive at a completely objective system
of grading.

Either the student can play the scales or he

can not play the scales.

Either the student has completed

an average of five hours of practice or he has not.

If the

student has not completed all the requirements for one grade,
he will receive the next lower grade.

The actual require-

ments for any one grade will, of course, reflect the aims
and objectives of the director and the band.

If the direc-

tor fee1·s that appearance in public is very important., he
will include some requirements concerned with the we2ring of
the uniform.

If the director believes that reading about
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music is important, he may include book reports in his list
of requirements.

The important thing is that he does not

include items which require a subjective evaluation.

Such

things as interest, enthusiasm, and attitude should not
appear on this type of grading system for they would defeat
the whole purpose of the system, which is to be completely
objective.
There inherent in this system a number of shortcomings.

The first of these involves the fact that the student

must complete all the requirements for a grade in order to
receive that grade.

If, for example, a student should be

forced to miss a public performance through no fault of his
own, he knows that he can not possibly receive an

11 A11

in band.

As a consequence of this he will have no incentive to com-

plete the remainder of the requirements for the

11

A11 grade.

The second weakness of this system involves the whole
idea of complete objectivity in grading a musical organization.

Evaluating the progress of a student in music involves

more than merely determining how many scales he can play,
how many rehearsals he has missed, and how often he has had
his band hat on crooked.

Nor can it be Just a measurement

of how much faster, louder, softer, and more in tune he can
play now than he could nine weeks ago.
The music teacher as well as the students will realize that a fair marking system cannot be based entirely
upon an evaluation of the achievement in performance
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objectively measured • • • A realization of the objectives
of the orchestra or band class is very much dependent
upon the child's attendance, effort, interest, and atti
tude in addition to his performance technique and growth
in musical understanding • • • • The above mentioned
characteristics are also important objectives for the
class and should also be considered as part of the evaluating process upon which the marking system is based(ll:
211).
How can one objectively evaluate the quality of a
musical performance?

How can one objectively evaluate the

degree of musical understanding evidenced in the performance
of the third clarinet part?

Surely this is an area of high

school music teaching where the band director gets paid for
being a musician.

If it does not require the services of a

good musician to teach and evaluate a high school band, then
why not dispense with music education courses on the college
level and hire anyone who happens to be at hand to direct
high school bands?
IV.

THE POINT OR MERIT SYSTEM

In some ways the point or merit system is really just
a more sophisticated form of the contract method.

Again, as

in the contract method, a wide degree of variation exists
among those schools using the method.

Stated in its simplest

terms the system involves a previously agreed upon list of
ways to gain and lose points, merits and demerits.

Points

are awarded for those activities the director and the band
believe are valuable to the individuals and to the group.
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Points are subtracted for those activities felt to be detrimental to the best interests of the individual or group.

At

the end of the grading period the demerits are subtract from
the merits and the difference converted into a letter grade.
The following typical system was suggested by Mr. Clyde
Duvall(2:Ch. V).
Points are awarded for attendance at each rehearsal,
for a perfect score on the six-week inspection, for a perfect score on music check-offs, and for attendance at each
bi-weekly sectional rehearsal.

"Rehearsal attendance is con-

sidered because the work that is missed cannot be made up 11
(2:56).

Fifteen points are awarded for each rehearsal attended.

However, this rehearsal rule is not intended to punish students who are really sick, especially those who might be required to miss school for a number of days.

11 • • •

students

who are forced to miss rehearsals because of extended illness are given their attendance points after the second con
secutive absence 11 (2:57).
Since it is important that all instruments and equipment be in good working condition, inspections are held
every six weeks, and seventy-five points are awarded for a
perfect score on the inspection.

In order to receive these

points:
All issued music must be in good repair and with no
unnecessary writing on it, and each member must have a
complete set of the accessories required for his partic-
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ular instrument.

Such a list would probably include:

Flute: Key oil and swab
Oboe: Key oil, swab, bore oil, cork grease and two
new reeds
Bassoon: Key oil, swab, bore oil, cork grease, two
new reeds, and stlrap
Clarinet: Key oil, swab, bore oil, cork grease, and
two new reeds
Alto and Bass Clarinet:
addition of strap

Same as clarinet, with

Saxophone: Key oil, swab, cork grease, two new reeds,
and strap
Valve brasses: Valve oil, cleaner, and Vaseline or
gun grease
Trombone: Cleaner, Vaseline or gun grease, and slide
oil or cold cream and water
French horn: 011, cleaner, and Vaseline or gun grease
Tympani: Pitchpipe and two pairs of mallets
Bass Drum: Two beaters
Snare Drum: Two pair of concert sticks, two pair of
parade sticks, drum key, and practice pad(2:57).
In order to receive the seventy-five points the student must complete all the inspection requirements.

Fail-

ure to complete any part of the inspection results in the
loss of all points.
11

No half or partial credit is given.

Music check-offs are the band director's substitute

for oral or written examinations 11 (2:58).

This is basically

a matter of assigning and then te-sting the student on music
to be performed by the band.

Music to be used for contest
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or festivals is especially good for this purpose.

Numbers

used for check-off should increase in difficulty as the year
progresses and should have an increasing number of points
awarded for successful performance.

As in the inspection

phase of this system, the student either receives all the
points or he receives none.
Bi-weekly sectional rehearsals are scheduled on the
odd numbered weeks of each grading period---1, 3, 5.

Twenty-

five points per rehearsal are awarded for attendance.

Below

is a summary of the methods of earning points and the number
that may be earned:
Total possible
in six-week
Points

period

15

450

inspection • • • • • • • • • •
Perfect score on music check-off:

75

75

First number • • • • • • • • •

100

Second number • • • • • • • • •

150

Third number • • • • • • • • •
Attendance at each bi-weekly

200

450

sectional rehearsal. • • • • •

25

75

Attendance at each rehearsal • •
Perfect score on six-week

Perfect six-week score

1050
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Although there are relatively few ways to earn points,
there are usually many offences for which points are deducted.
possible.

Usually it is best to keep the list as short as
In 1957 Springfield High School in Oregon had

a list of thirty two ways a band student could receive demerits for marching band alone(6:166-167).

Mr. Duval sug-

gests only fifteen:
Tardiness to a school rehearsl (unless due to fault of school transportation) • • • • • • • • • • • •
Failure to bring instrument to rehearsal • • • • • • • • • • • •
Failure to have all issued music
at rehearsal • • • • • • • • • •
Talking or otherwise disturbing a
rehearsal • • • • • • • • • • •

. . . . . .

10

.. .

25

• • •

• • • •

25

..

. . . .

25

. . . .

.

Talking or otherwise disturbing a
drill • • • • • • • • • • • • • • • •
Chewing gum at rehearsal or drill • • • .

.. .
...

Tardiness to a public appearance. • • •

•

.
.

50

• • •

100

Smoking while in uniform • • • • • • • • • • • •
Playing own instrument in rehearsal
hall without permission • • • • • . . . . . .

300

.

25

25

Playing someone else's instrument
without permission • • • • • • • • • • • • • •
Playing own instrument on the drill
field without permission • • • • • . .
. .

50

Talking or otherwise disturbing a
sectional rehearsal • • • • • • •

. .. .

10

Tardiness to a sectional rehearsal.

•

.

• • •

.

• •

50

15
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Failure to pass uniform inspection
before a public appearance • • • • • • • • • • •

50

Not being ready to play when rehearsal
begins. • • • • • • • • • • • • • • • • • • •

25

(2:63).

To determine the letter grade the student is to receive,
the total demerits is subtracted from the total merits.

Then,

by using the following table, that difference is translated
into a letter grade.

The per cent column indicates the per

cent of the perfect score (1050) that the student must earn
to recieve the grade:
Points

Per cent

Letter grade

96

1010

A

89

935

B

82

860

C

75

790

D

If the school uses a system of plus and minus signs
in grading, all that needs to be done to the above table is
to divide it into more sections.

A score of 795 to 825

would be translated into DI- and 830 to 855 would be C-.
This method of grading, the point system, is mathematical and objective., but how good a method of ev.aluating
and reporting is it?

Take, for example., the student who has

received an "A" grade on his report card under this system
of grading.

What does that

11

A11 grade tell you?

By looking

at the grading system, one sees immediately that the student did not receive more than forty demerits.

One can

20

safely deduce that he attended all rehearsals and all sectional rehearsals, passed the six-week inspection, and received a perfect score on all his music check-offs.

One

knows that he did not smoke while in uniform, or at least
did not get caught at it, was not late for a public performance, did not talk or otherwise disturb a drill, did
not play on the drill field without permission, did not
play someone else's instrument without permission, and did
not fail to pass a uniform inspection before a public performance.

These are all safe deductions because anyone of

these offences would have resulted in his losing more than
forty points.
means.

This is also about all that the

11 A11

grade

There is nothing in this system of grading to indi-

cate what his attitude toward music is, to indicate how interested he is in music.

There is nothing there to indicate

any real understanding of or feeling for music.

Nothing to

show that he is a better person, a better citizen now than
at the beginning of the year.
with others in the band.

He is not even being compared

If one were to ask how well is he

doing considering his native endowment or his social background, he would find nothing in the
these questions.

11 A11

grade to answer

Are the things represented by the list of

merits and demerits, mere presence at a rehearsal, having a
clean instrument, not smoking or chewing

gum

toward which the band program is striving?

the objectives
If they are, then

21

these lists represent a valid system of grading, for they
are measuring progress toward those objectives.

If the high

school band program has some other objectives and goals, perhaps these lists are not the best way to evaluate band students.

At least these should not be the sole means of eval-

uation.
V.

THE COMBINATION PLAN

In examining the preceding grading systems at least
twelve important weaknesses can be observed:
1.

All methods were limited to one or two means of evaluating all the diverse aspects of the high school
band program.

2.

The same measuring device was used whether the student was a freshman or a senior.

3.

The musical background of the student was not taken
into account.

How long had he played in band?

Did

he play the piano or some other instrument?
4.

The student's I.Q. was not taken into account.

5.

Maturation was not considered.
dent?

How old was the stu-

What was the state of his physical develop-

ment?
6.

Testing on factual material in band work was ignored.
Knowledge of musical signs, symbols, and terms was
not evaluated.
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7.

Native ability was not considered.

What were the

results of his music aptitude test?
8.

Interest, effort, and attitude were not effectively
evaluated.

9.
10.

No attempt was made to estimate musical growth.
No consideration was given for solo and ensemble
work.

11.

One method lacked sufficient system to guarantee
that all students were being fairly graded.

12.

In many instances the items being evaluated

fil

.!1Q.!

reflect the most important goals M9: objectives of
the band program.
In order to avoid the weaknesses of these systems, a
combination plan must be used, one which would not try to
equate progress in all aspects of the band program in terms
of conduct, finger dexterity, or attendance.

Such a system

would have to allow for differences in age, grade level, I.Q.,
maturity, native ability, and musical background.

It would

also have to take into consideration skill, effort, conduct,
attendance, work habits, tests, attitudes, interest, and
musicianship.

These diverse criteria for evaluating can be

grouped into seven major headings: cumulative record information, playing ability, conduct, work habits, effort, attendance, and test scores.

Mursell and Glenn state that:
• • • We must build up a system of cumulative records
which can give a far better picture of educational performance and adjustment than the usual registrar's card
showing grades attained and little else(6:348).
Through the use of this cumulative record file
dividual differences could be taken into account.

in-

This file

would supply information about each student's I.Q. 1 age,
musical aptitude, physical maturity, musical background
including private lessons, ability to play other instruments,
solo and ensemble performances, and participation in community music groups.

There would be no need for the band direc-

tor to grade all his drummers or baritone horn players competitively on how well they play their music, for they range
from freshman to seniors.

This file would include the in-

strumental music aptitude and clinic record made when the
student was in the fourth or .fifth grade, as well as cumulative individual music records and grade cards.

A copy

of a typical instrumental music aptitude and clinic record
is found in Appendix A.

A sample cumulative individual mu-

sic record is found in Appendix B(l:262).
Playing ability would be measured and evaluated in
terms of the student's ability to play his part when asked
to perform at a music check-off and in terms of his tone
quality, tonguing ability, finger dexterity, breath control,
style, and interpretation.

Again allowances would be made
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for previous band experience, native ability, and musical
background.

Obviously there is no objective method of meas-

uring good tone or interpretation.

Here the band director

must earn his right to be called a musician.

Matters of tone,

style, and interpretation are areas the other systems of
grading avoided because they could not be objectively measured.

However, they are important goals of the band pro-

gram and as such have more right to be used as a means of
evaluating student progress than does
form.

11

smoking while in uni-

11

Conduct could be measured by the point or merit system.

Setting up a system of merits and demerits would also

allow the band members to have a hand in establishing the
grading system.

The 11st of demerits on page 18 and 19

might well be used.

Attendance could also be evaluated by

this system.
In evaluating work habits, the band director would
take into consideration such matters as,
Uses time advantageously, takes good care of school
property, works without supervision, gives undivided
attention in rehearsals, takes good care of own equipment, responds promptly on required reports, fees, report cards, etc.(6:34).
In grading effort, considerable importance should be
given to individual practice.

Band students should be re-

quired to keep a record of the amount of time they spend
practicing each week and give this record, signed by their
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parents, to the band director.

In this way the band director

will lmow how much time each student has spent practicing
during the grading period.
into account are

11

Other items which might be taken

Practices on right material, practices in

correct manner, prepares assigned work thoroughly, accepts
responsibility 11 (5:34).
The results of tests given during the year should
also be used in determining the student's grades.

These

tests could cover such things as music history, biographical
material, music symbols, musical terms and expressions, and
elements of music theory and harmony.

Book reports or spe-

cial reports might also be used.
If this were an oral report, the author imagines that
he would have been interrupted long ago by someone wanting
to know how all these various evaluations are going to be
indicated by a si11gle letter grade on a report card.
answer, of course, is that they cannot.

The

In addition to the

letter grade which must go on the report care,

11 a

specially

designed 'Period Report To Music Parents' which has been
used with good results • • • 11 (5:33) would have to be used.
Such a report would indicate the various areas of evaluation
and the grade the student received in each.

At no place on

this report, however, would any of the confidential information found in the cumulative record form appear.

This in

spite of the fact that such information would be used 1n all
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the evaluations except those regarding conduct, attendance,
and amount of practice.

An example of a good period report

to music parents is found in Appendix C.
is taken mostly from Hovey(5:34).

This report form

This type of report form

would be sent home with the regular report card.

When the

report form was returned, it would be placed in the student's
cumulative record file.
The combination plan 1s, then, a combination of (1)
a merit system, (2) the objective evaluation of test results,
(3) evaluation of playing ability, (4) evaluation of attitude,
interest, effort, and musicianship, (5) use of cumulative
records to take into account individual differences, and (6)
use of specially designed reports to parents in addition to
the regular report card.

CHAPTER III
SUMMARY
There is a great deal of disagreement about exactly
what should be measured and evaluated in determining grades
for high school band students.

Some maintain that only

achievement should be measured.

Others hold that it is

impossible to measure achievement, that interest, enthusiasm, and attitude are the most important items to evaluate.
Four general types of grading systems seem to be in
use at the current time:

the casual method, the contract

method, the point or merit system, and a combination plan.
The casual method lacks any system whatsoever, and the results are often erratic because of halo-effect and retrospective falsification.

The contract method is based more

on the objectives of the band program, but in some instances
serves to restrain the student from further effort.

Because

the system attempts to be completely objective, it is forced
to ignore important aspects of the high school band program.
The point or merit system is really a more sophisticated
form of the contract method.

Merits are awarded for the

completion of certain tasks and demerits are given for conduct detrimental to the best interests of the individual or
group.

This system, too, often results in the student's
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grade being determined by insignificant aspects of the band
program.

Too much emphasis is placed on conduct and mere

presence at rehearsals and performances.
The most satisfactory system of grading seems to be
a combination of different methods of measurung and evaluating the band students.

This combination plan makes use of

the merit system to evaluate conduct and attendance.

The

student's musical ability is determined by the band director
through testing of playing ability and evaluation (necessarily subjective) of tone, style, tonguing ability, fingering
ability, breath control, interpretation, etc.

Effort is

measured largely through the use of practice records and
evaluation by the director.

Cumulative record

files are

maintained for all students, and the information therein
is used to take into account individual differences.

Test

grades are used to measure knowledge of factual material concerning band work and music in general.

A special report

form is used to convey all this information to the parents
and students since a single letter grade would not provide
much enlightenment.

Probably the most important difference

between this system and the other systems of grading is that
this system takes into consideration and evaluates the student in terms of the most important goals and objectives of
the high school band program.
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APPENDIXES

APPENDIX A:
INSTRUMENTAL MUSIC APTITUDE
AND CLINIC RECORD
Name

----------------

------------ Room----

School

Date____ l 9 _

----- Pitch discrimination---- I.Q. _ __

Tonal Memory

Rhythm discrimination_______ Average academic grade ___
Personal Characteristics___________________
Previous instrumental experience________________
Singing ability______ Knowledge of music notation..__ _ __
Ability to duplicate given tones with voice__________
Physical characteristics:

Hands and fingers _ _ _ _ _ _ _

Upper teeth_ _ _ _ _ _ _ _ _ _ Lower teeth__________
Jaws ______________ Lips _____________
Age_ _ __ Grade
--------------Finger dexterity_ _ _ _ _ _ _ __

General build
Quickness

--------Coordin at 1 on
--------

----------

General manner

Probable adaptability to instruments:
Violin

Flute

Saxophone

French horn

Viola

Oboe

Cornet

Mellophone

Cello

Clarinet

Trombone

Tuba

String bass

Bassoon

Baritone

Snare drum

Enrolled in pre-band instrumental clinic
Enrolled in beginning class

-----19

19
Instrument

-----

APPENDIX B:
C1.J1,1ULATIVE INDIVIDUAL MUSIC RECORD
Name ___-.-_____..,,_------- Age___ Grade____
Last
First
School year
Musical

Home room
-------------------aptitude test _____________________

Composit score________ Tonal memory__________
Pitch discrimination

----- Rhythm

discrimination

-----

Private lessons--=I_n_s.,..t_r_um_e_n..,..t--

Years

Teacher
Musical organizations______________

Private lessons this year_________ Teacher______

------

School instruction
Singing ability

Teacher

Reading ability_ _ _ _ __

Significant personal behavior traits
Estimate of musical ability
Progress during tJ:1e year
Special likes and dislikes
Interest

Effort

Attitude

I..

Q.

Comments

Use reverse side to record solo and ensemble experience.

APPENDIX C:
PERIOD REPORT TO MUSIC PARENTS
Pupil's name ______________ Date________
I.

II.
III.

IV.

D
A
B
C
EFFORT GRADE:
Amount of individual practice___________
Practices on right material____________
Practices in correct manner____________
Prepares assigned work thoroughly_________
Accepts responsibility_______________

CONDUCT GRADE:

A

B

C

D

WORK HABITS:
A B C D
Uses time advantageously______________
Works without supervision
Gives undivided attention_,,.i_n_r_e~h-e-ar-sa~l~s------Takes good care of school property_________
Takes good care of own equipment ___________
Responds promptly on required reports,
fees, report cards, etc. ____________
ATTENDANCE GRADE:

A

B

0

D

School attendance
Attendance
Attendance at
at lessons
rehears-a~l_s______________
Attendance at public performances_________
Punctuality____________________

-----------------

V.

PLAYING ABILITY GRADE:

A

B

Tone
Tonguin
Fingerin
VI.

TEST GRADES :
Test date
Test date
Test date

C

D

Breath control
Style
-----Interpretation

------

A

B

C

D

Grade
Grade---Grade

-----
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Explanation of marks:
A indicates superior
B

indicates average or better

C indicates improvement urged

D indicates wholly unsatisfactory
Blank space indicates satisfactory
Plus sign ( ) indicates especially commendable trait
Minus sign(-) indicates unsatisfactory work in the phase
so marked

PLEASE RETURN THIS REPORT WITH REPORT CARD
Director---------------

